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131-32; preservice teachers’ attitudes 
toward, 161, 226-27; research, 132-33; 
secondary schools, 133; teachers’ roles in, 
226-28; teaching strategies, 135-37; types 
of disabilities and inclusion, 133 

Individual Educational Plans (IEPs), 136 

Individuals with Disabilities Education Act, 
132 

Innovation and reform, 249-50; and profes- 


sional pressure, 253-54 

Inquiry learning, acquiring skills, 165-66; 
future considerations, 170; and national 
curriculum standards, 164; and socioeco- 
nomic status, 166; and teaching strategies, 
169-70; difficulties for children, 167-69; 
future considerations, 170; listening, 170; 
preservice teachers’ perceptions, 164-65; 
teacher/student relationships, 170; Web 
site, 170 

Intelligence, and learning strategies, 361; 
Intelligence Quotient (IQ), 189; teaching, 
56 

Interpretive inquiry, 278 


Japan, U.S. society vs. Japanese, 336-38 


K 
Knowledge (somatic knowing), and educa- 
tional reform, 241-42; and science classes, 
238-39; and traditional school systems, 
239-40; benefits of, 236-37; desire to learn, 
238, 240-41 


L 

Land-grant institutions, 20 

Language, and diversity, 335-36 

Leadership Training Consortium (LTC), 77- 
78 

Learning, and effects of student anger, 366; 
defining, 179; desire to learn and somatic 
knowledge, 238-41; Dewey's philosophy, 
54-55; essential elements, 310-12; in 
traditional school systems, 239-40; 
maximizing, 55; student interest, 236 

Learning strategies, and intelligence level, 361; 
and national curriculum standards, 164; 
and successful inclusion, 137; and 
technology in schools, 320; assumptions 
about, 360-61; essential elements, 310-12; 
graduate students vs. pre-schoolers, 48— 
49; inquiry learning, 165-70; preservice 
teachers perceptions, 164-65, 170; 
teacher/student relationships, 170; Web 
site, 170; Native American youth, 345-46; 
pre-schoolers vs. graduate students, 48— 
49; somatic knowledge, benefits of, 236- 
37; teachers as learners, 306-07, 310-12, 
314-15 

Learning theories, constructivist learning 
theory, 306-07, 314-15 

Least restrictive environment (LRE), 131 

Lima Declaration, 35 

Listening, and inquiry learning, 169-70 
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M 

Media, effect on society, 330-31 

Mentoring, describing through metaphors, 
114-17 

Mentors, and breaking ethnic stereotypes, 82— 
88; Big Buddy Program, 82-83, 85; and 
interaction among college students, 86; 
collaboration among, 84-85; child/mentor 
relationship, 85, 87-88; criteria for 
selection, 117-18; of different ethnic 
backgrounds, 85 

Metaphors, educational, 114; mentoring, 114- 
17; teaching, 114; using, 113-14 

Minorities, U.S. history inclusion of, 92-93 

Modeling, and teachers as learners, 314 

Morrill Act of 1862, 20 

Multicultural education, 284-85; Teacher 
Education Initiative (TEI), 261 

“My Pedagogic Creed,” (Dewey, John), 53 


N 

National Council for Accreditation of 
Teacher, Education, 64 

National curriculum standards, and inquiry 
learning, 164 

Native American youth, and increasing 
cultural pride, 342, 344; cultural practices 
and education, 341-42, 344; self-esteem, 
341, 344; and personal identity, 345; 
empowering students, 344-45 

New Institutional Theory, 79 

Nonacademic needs, preservice teachers, 62, 
64 


O 
Organizational structure, and effects on 
educational research, 146 


P 

Parental involvement, African-American 
fathers, 300-02; and child development, 
302, 304; and family background, 300-02; 
encouraging, 304-05; importance of, 300; 
increasing through support groups, 302- 
04; university-school collaboration, 223 

Parents, and professional development 
schools, 174; as hindrances to reform, 206; 
roles in preventing violence, 367-68 

Participatory research, universities’ roles in 
communities, 17-18 

Performance reviews, and tenure positions, 
29-31; faculty roles in, 30-31; legality 
issues and review standards, 30-31; 
preservice teachers, 66 

Policymakers, and reform in urban schools, 


252-54; and tragic events, 331; empower- 
ing through educational research, 276-77; 
response to poverty, 16-17 

Politics and education, and educational 
reform, 250-51, 273-74; in urban schools, 
252-54; superintendents’ roles, 252-54; 
reasons for poor educational research, 147; 
The Bell Curve , 188; U.S. History and 
multiculturalism, 92-93 

Portfolios, teacher education program, 158 

Poverty, and interrelatedness of social 
programs, 15-16; and schools' percep- 
tions, 14; communities’ roles, 19; effects of, 
on children, 14-15; governmental re- 
sponse to, 16-17; universities' roles in, 14, 
17-19 

Practitioner-directed research, 279 

Preschool teachers, vs. higher education 
teachers, 48-49 

Pre-schoolers, learning strategies, 48-50; vs. 
graduate students, 49 

Preservice teachers, and action research, 266— 
67; and inclusion preparation, 349-52; and 
inquiry learning, 170; and the demands of 
teacher education standards, 64; attitudes 
towards inclusion, 226-27; essential 
attributes, 65; evaluating, 65-66; failure in 
the classroom, 62-63; inappropriate 
behavior, 69-72; inclusion preparation, 
138, 161-62; instructional development, 
65-66; nonacademic needs, 62, 64; 
perceptions of special education teachers, 
350-52; perceptions of inquiry learning, 
164-65; performance reviews, 66; prob- 
lems in the classroom, 67-69; professional 
development schools, 175-76; supporting 
in the classroom, 63-64, 66-67; suspend- 
ing, 65, 69-72; Teacher Learning Center 
(TLC), 64, 72; universities’ responsibilities 
to, 62; values, 62, 69-72; views of students 
with disabilities, 161-62 

Principals, as hindrances to reform, 205-06; 
roles in reform, 74 

Private universities, tenure, 26—27 

Professional development, and educational 
reform, 207; and inclusion, 135; in science 
education, 354-56; publishing as, 42; 
Teacher Education Initiative (TEI), 260-61 

Professional Development Schools (PDS), 
172-73; and action research, 172, 177; and 
teacher education, 174; benefits of, 175-76; 
communication in, 176—77; considerations, 
162; evaluating, 173-77; goals, 174; 
parents’ attitudes, 174; problems, 176; 
suggestions for change, 176-77; teaching 
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strategies, 175. See also Teacher education 
programs; University-school collabora- 
tion 

Project Search, and student involvement, 358- 
59; and teaching /learning assumption, 
360-61; background, 354; first-year 
implementation, 355-56; future consider- 
ations, 361-62; school-community 
collaboration, 360; second-year implemen- 
tation, 356-58; third-year implementation, 
359-60 

Psychological needs, preservice teachers, 62 

Psychology, educational, 142-43 

Public schools, and implementation of TOM, 
75; organizational structure, 79 

Public universities, tenure, 26—27 

Publishing, and professional development, 42; 
as an assessment method, 42-43; as focus 
of scholarship, 40-41; benefits, 42, 45; 
effects on teaching on, 41-42; “publish or 
perish,” 41 


Q 
Qualitative research, education practice and 
research, 277, 279-80; methodologies, 278- 
79 


R 

Race, 334; and multicultural education, 284— 
85; children's feelings related to, 82-83; 
feelings of isolation on campuses, 52, 82, 
88-89; increasing interaction among races, 
84-85; mentoririg children of different, 82- 
83, 85; successful interactions, 85-86 

Record-keeping, action research, 110 

Reform, administrator education programs, 
75; curriculum reform, 79-81; developing 
alternative programs, 76-77; administra- 
tors’ roles, 74-75; and collaboration, 206— 
08, 207; and professional development, 
207; and somatic knowing, 241-42; and 
student interest in learning, 236; and the 
twenty-first century, 209-10; hindrances, 
205-06; implementing, 77-78; innovations 
in, 205, 208-09; pioneers in, 205; princi- 
pals’ roles, 74; superintendents’ roles, 75; 
teachers’ roles, 209; Turkish universities, 
34, 36 

Reform movements, Turkish universities, 38— 
39 

Regular Education Initiative (REI), 131 

Research, accessing information, 149; action 
research, disadvantages, 110-12; history, 
108-09; impact, 145; nature of, 109-11; 
professional development schools, 172, 


177; record-keeping methods, 110; 
strategies, 110; value, 111; as scholarship, 
43; balancing teaching and, 41; clarity of 
purpose, 150; data collection, 149; educa- 
tion research and practice, 140-41, 143-45; 
Dewey's vs. Thorndike's views on schools, 
142; reasons for poor quality, 146-47; 
teachers’ views, 141; Thorndike's (Edward 
Lee) views on, 141-42; failure to meet 
submission guidelines, 151; formal vs. 
action, 111; in Ed.D. vs. Ph.D. programs, 
245; lack of, reasons, 146—52; of inclusion 
practices, 132-33; of science teaching, 121- 
22; on university-school collaboration, 
224; practitioner-directed research, 279; 
qualitative, 277-79; Teacher Education 
Initiative (TEI), 262-63; universities 
preparing students for, 148. See also 
Action research 

Revival in education, 58-59 


S 

Schlesinger, Arthur, Jr., 92 

Scholarly writing, and professional develop- 
ment, 42; as an assessment method, 42-43; 
as the focus of scholarship, 40-41; 
benefits, 42, 45; effects on teaching / 
research, 41-42 

Scholarship, changes in definition, 40; 
collaboration as, 43; publishing as the 
focus, 40-41; redefining, 42-44; research 
as, 43; service as, 44—45; Syracuse Univer- 
sity model, 44; teaching as, 45 

School culture, university-school collabora- 
tion, 220 

School districts, and changing organizational 
structures, 76 

School-community collaboration, HISD 
Model Science Laboratory, 307-08; Project 
Search, 360-62 

School-university collaboration. See Univer- 
sity-school collaboration 

Schools, and student interest in learning, 236; 
perceptions of poverty, 14~15; Structure, 
Dewey's views, 190; difficulty in imple- 
menting reforms, 77-78; university-school 
collaboration, 74, 77-78; administration 
programs, 76-77; and time involved, 78; 
preparing instructional material, 78 

Schools and communities, classes as commu- 
nities, 240-41 

Science, and somatic knowledge, 238-39; 
classes as communities, 240-41; curricu- 
lum reform, 120-28, 354; evaluating 
programs, 121; HISD Model Science 
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Laboratory, 307-10; increasing student 
interest in, 358-59, 361-62; professional 
development, 307-10, 354; purposes of 
teaching, 122-24; teachers’ attitude toward 
curriculum reform, 120-28; teaching 
strategies, 238-40, 355, 359-60, and 
curriculum reform, 124-28; teaching / 
learning methods, 360-61; traditional 
curriculum, 239-40 

Secondary education, and inclusion, 133; 
administrator support, 134-35, 137; and 
co-teaching, 135; considerations, 138; 
guidelines for success, 137; Individual 
Educational Plans (IEPs), 136; nature of 
teachers and students, 133-34; teaching 
strategies, 135-37 

Segregation, university campuses, 83-84 

Self-esteem, and personal identity, 345; and 
positive reinforcement, 344; empowering 
students, 344-45; Native American youth, 
341, 344; and personal identity, 345; vs. 
self-sacrifice, 56 

Service, as scholarship, 44-45 

Service-learning programs, and decreasing 
ethnic tensions on campuses, 88-89 

Social needs, preservice teachers, 62 

Society, and changes in democracy, 331-32; 
and gender/anger relationship, 365; and 
lack of communication in, 330; and 
technology in schools, 317-18; media 
influence on, 331; sense of civic responsi- 
bility, 330; teleonic view of, 336-39; U.S. 
vs. Japan, 336-39; views of diversity, 339 

Society and education, administrator prepara- 
tion reforms, 79-81; and decline and effect 
on education, 330, 332; erosion of Public 
Good, 329-30; expectations of universities, 
34; influence on school organizational 
structure, 79; U.S. history and 
multiculturalism, 92-93; Views on social 
goals of education, 190 

Socioeconomic status, and community 
building, 19; and educational level, 14-15; 
and educational setting, 323-27; and 
environmental influences, 324-27; and 
inquiry learning, 166; categorizing 
students, 323-27 

Somatic knowing, and educational reform, 
241-42; and science classes, 238; and 
traditional school systems, 239-40; 
benefits of, 236-37; desire to learn and, 
238, 240-41 

Special education, teacher education courses, 
155-59, 161-62; teachers, 132-34 

Special education teachers, 132-34 


Staff development, and implementing 
community-based programs, 21-22 

State-mandated curriculum, 51 

Student organizations, and segregation on 
campuses, 83-84 

Student teaching, American Indian Reserva- 
tion Project, 341-42; and action against 
inappropriate behavior, 69-72; failure in 
the classroom, 63; problems in the 
classroom, 67-69 

Students, and community involvement, 358- 
59, 361-62; anger and student behavior, 
365-66; as researchers, 266; interest in 
biology /science, 361-62; involvement in 
team teaching, 213-14; perceptions of 
inquiry learning, 164-65; preparing for, 
22-23; role in university-school collabora- 
tion, 222-23; time with students, 50. See 
also Graduate students; Pre-schoolers 

Students with disabilities, and classroom 
structure, 351; and educational setting, 
324-27; and environmental influences, 
324-27; behaviorial /emotional disabilities, 
348, 351-52; categorizing students, 323-27; 
Individual Educational Plans (IEPs), 136; 
preservice teachers’ views, 161-62; types 
of disabilities and inclusion, 133. See also 
Inclusion 

Superintendents, roles in reform, 75-76, 252- 
54 

Suspensions, preservice teachers, 65, 69-72 

Syracuse University, redefining scholarship, 
44 


T 

Teacher, burnout and student behavior, 366; 
special education teacher qualities, 350, 
351 

Teacher Education Initiative (TEI), 258; and 
multiculturalism, 261; and technology, 
261; curriculum reform, 261; encouraging 
teacher leadership, 261; future challenges, 
263-64; goals, 259-60; institutional sites, 
262; internal assessment, 261; professional 
associations, 261; professional develop- 
ment, 260-61; research structure, 262-63; 
university-school collaboration, 260, 262- 
63 

Teacher education programs, action research 
courses, 268-71; and continuing educa- 
tion, 230-32; and inclusion preparation, 
228-32; continuing education, 230-32; 
knowledge-base standards, 230; and 
inquiry learning, 164-65, 170; and team 
teaching, 211-12; attributes of prospective 
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teachers, 65; benefits of professional 
development schools, 174; curriculum, 
244-45; curriculum standards, 230; 
educational revival in, 58-59; empowering 
teachers as learners, 314-15; encouraging 
teachers as learners, 306—07, 310-12, 314— 
15; essential elements, 310-12; HISD 
Model Science Laboratory, 307-09; 
evaluating preservice teachers, 65-66, 72; 
evaluating teaching strategies, 159, 161- 
62; evaluating teaching strategies, 160; 
failing students, 62-63; hierarchies within, 
50; instilling idealism, 54; instructional 
development of preservice teachers, 65— 
66; one-semester courses, 156-58; perfor- 
mance in, 62, 66; Ph.D. vs. Ed.D. pro- 
grams, 244-46, 247; preparing for disabled 
students, 138, 231, 349-52; preparing 
teachers for Native American students, 
346; preservice teachers’ personal prob- 
lems, 67-69; reform, 154, 162; special 
education courses, 155-58, 161-62; 
standards, 64; supporting preservice 
teachers, 63-64, 66-67; suspensions, 65, 
69-72; Teacher Education Initiative (TEI), 
258; Teacher Learning Center (TLC), 64— 
72; teaching strategies, 215-16; team 
teaching in, 214-17; three-week intensive 
courses, 155-56; two-semester courses, 
158-59. See also Teacher Education 
Initiative (TED 


Teacher Learning Center (TLC), 64; evaluat- 


ing preservice teachers, 65-66, 72; 
examples, 67-69; faculty referrals, 66; 
feedback for preservice, 66; purpose of, 64; 
student self-referrals, 66; support strate- 
gies, 66-67; suspension standards for 
preservice teachers, 65, 69-72 


Teacher/student relationship, and inquiry 


learning, 170; co-inquiry teaching strate- 
gies, 167-68; in high schools, 372-73; 
professional development schools, 176-77 


Teachers, acceptance of curriculum reform, 


124-26; and community involvement, 
358-59; and considerations for educational 
research, 276-77; and mentoring meta- 
phors, 114-17; teaching metaphors, 115- 
16; and professional development schools, 
175-76; HISD Model Science Laboratory, 
307-09; implementing new teaching 
strategies, 309; importance of assessment, 
314; modeling, 314; necessity of collabora- 
tion, 311-12; teacher education programs, 
306-07; attitudes toward curriculum 
reform, 120-29, 358; commitment to 


creativity, 58; curriculum reform, 126-28; 
roles in, 122; Dewey's description of ideal, 
53; empowering through educational 
research, 276-77; encouraging 209, 261; 
evaluating preservice teachers, 66; 
preparation time and curriculum reform, 
358; and technology in schools, 320-21; 
science teachers, 120-24; twenty-first 
century, 55-57; view of researchers, 141 


Teachers' roles, as learners, 306—07, 310-12, 


314-15; as mentors, 66; as researchers, 109, 
145; as trainers, 222-23; in inclusion, 226— 
28; in curriculum reform, 120-22; in 
preventing violence, 367-68; in reform, 
209, 219-20, 222-23; university-school 
collaboration, 222-23 


Teaching, and personality traits, 49; as 


scholarship, 4445; assumptions about, 
360-61; balancing research and teaching, 
41; describing through metaphors, 114; 
Dewey's philosophy, 53-54; twenty-first 
century, 53, 57 


Teaching strategies, action research courses, 


268-70; and action research, 112; and 
attitude toward curriculum reform, 124— 
28; and cooperation, 314; and Dewey's 
philosophy, 55-56; and inclusion, 135-37; 
and inquiry learning, 165-70; and 
teaching strategies, 164-65, 169-70; 
assumptions about, 360-61; listening, 170; 
preservice teachers, 170; and knowledge 
construction, 306-07; and teachers as 
learners, 306-07, 310-12, 314-15; and 
traditional school systems, 239-40; 
differences in, 215-16; evaluating in 
teacher education programs, 159-60; 
implementing new, 309; innovative, 208— 
09; Native American youth, 345-46; one- 
semester courses, 156-58; post-secondary 
vs. early childhood education, 48-49; 
professional development schools, 175; 
science, 238; science curriculum, 238, 355— 
60; skills and behavior management, 232; 
team teaching, 319; three-week intensive 
courses, 155-56; two-semester courses, 
158-59 


Team teaching, advantages/disadvantages, 


216-17; and classroom structure, 214; and 
classroom structure, 215-16; and course 
content, 213-15; and educational reform, 
211-12; and technology in schools, 319; 
considerations, 214, 216-17; personality 
differences, 216; student involvement, 
213-14; teaching strategies, differences in, 
215-16; time involved, 216 
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Team-building, and inclusion, 227-28; 
implementing community-based pro- 
grams, 21-2 

Technology, and Teacher Education Initiative 
(TEI), 261 

Technology in schools, and communications 
revolution, 318—20; and curriculum 
reform, 316-20; and education reform, 
317-18; and learning strategies, 320; and 
Public Good, 329-30; and teachers’ roles, 
320-21; challenges, 320-22; educators’ 
responses, 320-22; societal influences, 
317-18 

Teleonic view of society, 336-39 

Tenure, and performance reviews, 29; due 
process of law implications, 28-29; 
faculty /university relationships, 26; First 
Amendment implications, 27—28; history 
of, 25-26; public vs. private universities, 
26-27; terminations, 28 

Terminations, tenure, 28 

The Bell Curve , 188-89 

Thorndike, Edward Lee, 141-42 

Time with students, higher education, 50 

Total Quality Management, implementing in 
public schools, 76 

Turkish universities, 34; academic freedom, 
34; educational professionals’ perceptions, 
37-38; future of, 38-39; autonomy, 34-36; 
and accountability, 37; missions, 33; 
organizational structure, 36; reform 
movements, 36, 38-39 

Twenty-first century, and educational reform, 
209-10; and educational revival, 58-59; 
challenges in teaching, 53; character 
education programs, 56; commitment to 
freedom of expression, 58; curriculum 
development, 58; democracy in education, 
55-56; nature of teaching, 57; preparing 
teachers, 57-58; societal decline and effect 
on education, 332; teachers, 57-58; 
teaching intelligence, 56; teaching 
strategies, 55-56 


U 

Universities, academic freedom, 27-28, 32-33; 
and participatory research, 17-19; 
challenges, 18-19; assessment, 51; au- 
tonomy, 32-33; changes in ethnic diversity 
at, 83; classrooms, 50; community-based 
programs, 18-23; implementing, 20-21; 
preparing students for, 22-23; staff 
development, 21-22; faculty / university 


relationships, 26; faculty's role in collabo- 
ration, 223-24; first universities, 83; hiring 
practices and level of education, 246-47; 
land-grant institutions, 19-20; missions, 
33; community-based, 18-23; reexamining, 
14; organizational structures, 32; New 
Institutional Theory, 79; preparing 
students for research, 148; public vs. 
private, 26-27; racial tensions on cam- 
puses, 82; responsibilities, 22-23; 
preservice teachers, 62; roles, 14, 16, 17-19; 
in Turkey, 33-39; segregation on cam- 
puses, 83-84; societal changes, 34; tenure, 
28-31; due process of law implications, 
28-29; time with students, 50; Turkish 
universities, 35-36; organizational 
structure, 36; vs. early childhood, 50 
University-school collaboration, 74, 154, 218; 
administration programs, 76-77; adminis- 
trator preparation programs, 77; adminis- 
trators' roles, 222—23; and time involved, 
78; benefits, 223-24; communication, 221; 
differences in cultures, 220; difficulties in 
implementing reform, 77—78; flexibility, 
221; funding, 222; nature of partnership, 
220-22; nature of reform, 218-20; parental 
involvement, 223; personnel changes, 221; 
preparing instructional material, 78; 
professional development schools, 172-73, 
177; research on, 224; students' roles, 222— 
23; Teacher Education Initiative (TEI), 260, 
262-63; teachers’ roles in reform, 219-20, 
222-24; university personnel roles, 223-24 
Urban schools, 250-55 


Vv 
Value of education, 50 
Values, African Americans, 84; and school 
structure, 94; preservice teachers, 62, 69~ 
72 
Violence in schools, 363; sense of civic 
responsibility, 330. See also Anger 


Ww 
Web sites, inquiry learning, 170 
Western canon, teaching on, 282-83 
Writing, empowerment exercises, 95; in action 
research courses, 270; poor quality of 
education research, 151. See also Publish- 


ing 


Y 
Youth. See Native American youth 
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